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OTTO SALOMON

(1849-1907)

Hans Thorbjérnsson®

Otto Salomon was born in Géteborg, Sweden, to fairly weathy Jewish parents. After grammar
school (matriculation, 1868), he spent four months at the Technological Ingtitute in Stockholm and
eight months at Ultuna Agricultura Institute near Uppsala; he did not complete either course of

study.

As ateacher and educator, Salomon was sdlf-taught; he acquired teaching experience at the
vocationa school for boys at Na&s, a manor about twenty miles east of Goteborg. There Salomon’'s
uncle, the rich businessman August Abrahamson, owned a large estate. Together, these two men
founded a vocational school for boys in 1872, a vocational school for girls in 1874 and a teacher-
training school for slojd (craftwork) teachersin 1875. From 1882 onwards Salomon concentrated
his activities on the teacher-training school, lecturing and organizing for the further training of
elementary school-teachers. This training scheme was designed so that serving teachers could
obtain handicraft teaching skills, in addition to the ability to teach theoretica or academic subjects.

What is sl6jd?

Sdomon coined the following definition: SI6jd is an old Scandinavian word having asits origin the
adjective slog that means ‘handy’. SI6jd means‘ craft’ or “manud skill’.

Up until the end of the nineteenth century, country dwellers in Sweden very often spent
their evenings spinning, weaving or working in wood, making rakes, hammer handles, benches,
tables, spoons, etc—appliances needed in everyday household and farm activities. This domestic
activity was caled ‘home crafts or ‘handicrafts. Sdling these products provided an important
supplement to the family income.

About 1885, Salomon used the expression pedagogisk slojd (educationa doyd or craft),
defining it in the school and educationa context in the sense described above. Nowadays, it is more
appropriate to say skolslojd (schoolcraft).

Sloyd or handicrafts is the non-professiona production of small objects made of wood or
metd. There are important differences between such handicrafts and trades such as, for example,
carpentry. In Salomon’s time no machines were used in handicrafts. The craftsman or woman,
when making their products, used different tools and a different approach to the work compared to
that of a carpenter (i.e. while the craftsman uses a knife, the carpenter prefers the chisdl). In
commercia carpentry thereisadivison of labour; in handicrafts, none whatever.

Contemporary Swedish society

The Swedish State in the period 1870-1910 was remarkably conservative and dominated by
farmers, who held a privileged position since they had been granted the right to vote. King Oskar
|l—a very conservative ruler—held a strong position and played a dominant role in politics. The



government of the country was not controlled by the parliamentary system until 1917—a change
connected with the introduction of universal suffrage for men in 1909, and for women in 1918.

The farmers dominated loca communities. The priest invariably held the postion of
chairman on the local school board. The farmers, as well as the rest of the board, were not in the
least interested in change, especidly if innovations were expensive, and they often had to be
persuaded by teachers if it was desred, for example, to introduce handicrafts as an additiona
subject. For this purpose, the best arguments were to cal attention to the results of school work,
that isto say to display the handicraft products made by the pupils themsalves.

If the Swedish Parliament adopted measures to improve (or not to improve) the elementary
school, the directives were given find shape by the dementary school office in the Ministry of
Ecclesagtical Affairs and Public Ingruction. The leading officias in that office were conservative
and dogmatic L utheran-Christians.

Otto Sdlomon had conservative leanings in politics, but as an educator he was progressive,
even radical. He did not display this radicaism publicly, yet, even s0, the leading officids in the
elementary school office looked upon him and hiswork with suspicion.

This background is of sgnificance in view of Sdlomon’s and Abrahamson's roles in society
and their achievements in education. These two Swedish Jews gave an important boost to in-
sarvice training a atime when no other further education was available for teachers. This occurred
in a society that was dominated by the Lutheran church and its clergy, which, by controlling the
elementary school system, looked upon it as a means of building up the realm in the Chritian faith.

Handicrafts became the focus of attention. Salomon convinced the teachers who studied at
Né&é&s that handicrafts were a crucia medium to transform the eementary school and to move away
from mass education, that tended to place too much emphasis on superficia knowledge. He aimed
a individudized education adapted to the needs and interests of every child. Abrahamson
maintained good relations with the king and had many other influentid friends; this undoubtedly
prevented the most conservative and religioudy prejudiced groups from frustrating his activities in
the field of education. Abrahamson and Salomon were sincere royaists and patriots, very anxious
to demondtrate that they were good Swedish citizens. Both had ancestors who had been forced to
migrate to Sweden seventy or eighty years earlier. Sdlomon’s method of educational instruction
could be interpreted in some respects as undermining the ruling consarvative view of the
elementary school’s purpose. He taught the course participants to think and act independently, to
develop ther own lessons and their sdf-confidence. These partly concedled intentions on
Salomon’s part were soon discovered, however, especialy by educators aboroad; and therefore it
was no mere coincidence that the museum of education in Fribourg, Switzerland, wrote to
Salomon after having received a set of handcrafted objects:

It seems to us that nothing could be more persuasive than to be able to show our numerous visitors—with a view to
influencing the teaching of manual work in Swiss schools—the complete collection of Swedish handicraft models
executeg at N&és, the very centre of this movement that is transforming the popular school of both the Old and New
Worlds.

Salomon’s basic educational ideas

Otto Salomon was able to read in their own languages the works of the great educators and
philosophers who had approved of physical activity as a means of formative education. He drew his
basic ideas from Comenius, Locke, Rousseau, Salzman, Pestalozzi, Frobel, Cygneus and Spencer.
Their essentiad ideas were gradualy blended with Salomon’s own experiences and adapted to the
needs of his own time. Converting their theoretica ideas into educationa practice, Salomon built
up a system of efficient educationa crafts that has been recognized as an important contribution to
education.



Salomon looked upon the contemporary elementary school as being too theoretica—and
even that in a most insubstantial way since factual knowledge was learned by heart and repeated.
This rote learning of pure facts led to the children adopting negative attitudes towards the school
and towards each another: vanity, arrogance and bullying behaviour were commonplace. The
children also suffered from being seated for long periods without any physical activity.

A child has a degire for both knowledge and activity. These needs are met when manua
work isintroduced into the conventiona school curriculum.

If practical manual work is introduced, the matter is changed, for many who are dull when the head works without
the hand, excel when the use of the hand is required as well as that of the head, as in handicrafts. Children who are
naturaly skilful and dexterous when hand and head work together, although dow when the head works aone, have
often more self-respect after discovering their power and skill; and if only one in 500 be so affected, even then the
course would be worth introducing®

It is crucid for the child to enjoy such labour. This educationd am can be achieved if the
ingruction is made interesting and varied. The child isimproved by this activity and is motivated by
the esteem of work done well. For smdl children, playing and working should develop together
but, in the higher classes a school, handicraft activity should assume the character of real work.

Sdomon was intrigued by the idea of making physcad work an eement in generd
education. He considered any person who did not have a sound training in genera dexterity as only
half-educated. We learn most effectively by activity—by doing things with our hands—and this
knowledge should be acquired through self-education. Manua labour at school should provide an
al-round education to everybody. Man is born with a number of undeveloped latent powers,
gptitudes and qudlities, that should be nurtured in a comprehensve and systematic way. As
Salomon pointed out:

Education consigts of the development of the powers and capabilities (psychical and physical) that have been given to
man . . . The best educated man is he who has the greatest possible range of these powers (but especialy the most
essential and important anong them) harmoniously developed to their utmost extent.”

According to Sdomon, the will is more important than memory; moral and religious fedings are
more important than muscular strength. The teacher must pay attention to achieving an appropriate
balance between these powers in any individud’s development. This baance changes from one
phase of development to another.

The core of education is not limited to learning as such, but rather consists of developing
the child through his or her own learning.

Sadomon separated material education from formative education. The former can be
acquired by knowledge and skills learned during the teaching of a school subject. The latter implies
developing menta and physical powers, with the student receiving materia ingtruction in a
utilitarian way.

Red cultivation of the mind has nothing to do with learning vast amounts of facts.
‘ Educati50n, cultivation of the mind, means whét is |eft when we have forgotten what we learned in
school.’

Asalogical consequence of this, Sdlomon wanted to reduce the number of subjects taught
at school—he used the expression ‘concentration of teaching’. His idea was that competence or
profound knowledge is much more important than learning large quantities of facts and figures.
What he sought to attain was development of the will, of morality and of interests. Development
implies that the child is capable of solving problems & higher and more complex levels. If the child
only learns large quantities of facts at school, he/she will be left with the same leve of kills as
before.



The teacher who concentrates on large amounts of factua knowledge during lessons will
become neither an educator nor a teacher, but merely an ingtructor, filling up memories with facts
like stuffing meat into sausages. Salomon tried to express what the child should become: ‘For the
cultivation of your mind, it is more important what you are than how much you know.”®

The training college at Naas

Between 1880 and 1907 Salomon held courses in further education that were attended by about
4,000 Swedish teachers and 1,500 teachers from forty other countries. Each course lasted six
weeks and four courses were arranged during the year. In the daily programme, there were six to
seven hours of practica handicraft work and one or two hours of theoretical lectures and
discussions. According to Salomon, the theory was more important than the craftwork. He lectured
on educationd higtory, crafts and handicraft teaching methods, but aso on psychology, moras,
hygiene and other subjects.

The remainder of a course-day was filled up with folk dancing, games and singing. There
were cheerful parties and excursons. The combination of hard work and pleasant distractions,
together with the beautiful scenery of the surroundings and the kind hospitdity, formed the *N&és
gpirit’ and often left happy memories of that event that remained with participants for the rest of
their lives.

Salomon created what he caled Swedish educationa doyd or Na&s-sl6jd. Most important
was the system—a number of principles or aims that should not to be changed.

The system of educationd handicrafts included the following ams (numbers 1 to 8 are of a
formative character, numbers 9 and 10 can be classified as utilitarian):

1 Toingdtil ataste for and an gppreciation of work in general.

2 To create arespect for hard, honest, physical labour;

3 To develop independence and sdlf-reliance.

4, To provide training in the habits of order, accuracy, cleanliness and nestness.

5. To train the eye to see accurately and to appreciate the sense of beauty in form.
6. To develop the sense of touch and to give general dexterity to the hands.

7 To inculcate the habits of attention, industry, perseverance and patience.

8 To promote the development of the body’ s physical powers.

9. To acquire dexterity in the use of tools.

10.  Toexecute precise work and to produce useful products.

Many, perhaps most, people never get an opportunity to do dovetailing, but every human being, man or woman, may
acquire from it the habit of doing well whatever he/sheis called upon to do.”

Salomon looked upon a ‘method’ as a regular and rationa process for attaining a certain end.
Because educationa handicrafts should be a voluntary subject for both pupils and teachers, it was
considered very important that both teachers and pupils should approve the method. The pupil
must be attracted by the work. He/she must recognize that the objects being made serve a purpose
and should be able to carry out dl the steps to complete the activity, methodicaly and exactly—of
course, each in accordance with higher capabilities. Therefore, each person had to learn the
exercises in a progressive order, starting from the easy stages and then going on to the more
difficult ones, from smple to complex, and from the known to the unknown. Each child must be
alowed to work at higher own speed, proceeding from one activity to another, not being forced to
hurry by faster workers and not being obliged to wait for dower ones. This means drictly
individuaized instruction, adjusted to the pupil’ s capabilities.

The teacher must be well-trained and should be capable of teaching both crafts and the
‘theoretica’ subjects in eementary school, so as to be able to have an overdl view of each pupil’s



mental, physical and moral development. He/she must show tact when estimating the ability of any
child, and the amount of accuracy and precision that can be expected of that child.

If we do not teach handicrafts individualy, it is not a means of education in its truest sense, since it has not been
based on the nature of the child; and unless handicrafts be so based, they will soon lose their potent educational
character.®

The teacher must give each individua the appropriate amount of instruction—not too much and
not too little. He/she should guide, superintend and control the pupil in performing a task, but
should guard againgt interfering with the working process.

Thistact is the measure not only of how much he shall demand from the children, but of how much he shall tell them,
and how much he shall not tell them. The best teacher is the one that teaches least.”

For the further development of sdf-reliance, the methods adopted by the teacher during the

progras of the work may be arranged in three stages:

1 The early models should be subjected to the scrutiny of the teacher both as regards
measurement and genera form, with the pupils observing the methods and standards of
exactness employed by the teacher, for by doing so they acquire knowledge of the degree
of order, accuracy, neatness and precision required of them, a the same time finding out
their own level of ability asthey work on the models.

2. Having acquired this knowledge, the children should then rely upon themsalvesto carry out
the measurements, and the teacher should confine his remarks to criticisms of the genera
form of the mode . . . Measurement should be the first eement upon which children learn
to be sdf-reliant, by making afina and accurate decision on them themselves.

3. Children should determine everything for themselves, even determining when the modd is
completed with accuracy, order, precision and finish.™

The task must not be mechanical. At every stage in the process, the thinking powers of the pupil

must be encouraged; craftwork requires total concentration and attention for its successful

completion. ‘The true stimulus to attention, we have said, is interest; the grester the interest, the
grester the attention.”™ The work must develop and strengthen bodily skills, and must develop the
sense and gppreciation of form.

In eementary schools, children should receive the eements of an aesthetic education; until we have given these we
must not try to advance. Objects badly made or badly proportioned, and yet nicely ornamented, are redlly exceedingly
ugly. It is far more important that children should be able to judge when models are well-designed than to be able to
decorate them.™

To make the pupil appreciate the work there must be variety—in the use of tools, in the practical
working exercises, in the sizes and shapes of designs, and in the uses to which objects are pui.
Merely carrying out preparatory exercises will kill the pupil’s interest; he/she should only perform
exercises that result in the completion of useful objects.

It is not recommended that children should be carrying out work on different projects
smultaneoudy since this would be counter-productive to the educationa purpose and distract the
pupil’s atention. Sdomon made a comparative study between meta-working, basket-making,
straw-plaiting, book-binding, wood-working and other kinds of handiwork. From this analysis he
came to the conclusion that wood-working (carpentry) was the most suitable craft to be taught in
school to aboy or girl between the ages of 11 and 14.

The knife is the most important tool in educational doyd. A carpenter dmost never uses a
knife—but the knife is the basic instrument of handicrafts. * Again we begin with the knife because
we consildger it the eesiest tool for children to employ, since they have dready been in the habit of
usngit.



Sandpaper must be used as little as possible, because the dust can be dangerous to hedlth.
Otherwiseit is useful to give a smooth finish and to remove the rough edges left by other tools. The
children should use normal-sized tools in order to become used to working with them.

The exercises

Otto Salomon scrutinized craftwork and examined the production of objectsin order to identify the
‘more or less often recurring typica manners of working the material. A particular way of working
the materia with a certain aim in view iswhat in handicrafts is called an exercise’ ** These exercises
were arranged in a graded succession—from easy to more difficult. Among the first exercises were
cutting, sawing, filing, planing and drilling. In the middle of the range we find fastening with screws,
dovetailing and oblique chisdling. Finaly, the exercise series was completed with techniques such
as concedled tenoning.™ In 1902, the number of exercises was reduced from eighty-seven to sixty-
eght.

Saomon considered the term ‘exercise’ to be sufficient for heuristic purposes, but they
were not the true elements of handicrafts:

They themsdves are only results and expressions of what may be called the fundamental manifestations of the work,
physical and physiological conditions; this is to say that the achievement of a given exercise cdls into play certain
mental and physical powers.™

The child should manufacture a number of useful and servicesble objects—caled modes—
arranged in afixed series. These objects must not be so-caled *knick-knacks' or articles of luxury.
In 1894 the number of models was reduced from fifty to forty. The children were supposed to
complete this series of moddsin three school years.

Working with ‘Modd Number 1' (a brush handle), the pupil learned to apply the
techniques in ‘Exercises Numbers 1 and 2’ (cutting along the grain and across the grain). Working
with ‘“Modd Number 2’ (a pen holder), the pupil revised ‘Exercises 1 and 2' and learned * Numbers
3 and 4 (sawing and filing). And so on, until in making the last model—' Number 40" (a table)—
the pupil recapitulated twenty-four different exercises and learned the three last.

To many teachers, making the models in the series was the whole purpose. They may have
taught their pupils to handle the tools and to make good and beautiful objects, but ‘they didn’t
see —they overlooked that the main purpose of the system was the development of the child, that
was far more important than any actua craft skill or surface design.

The objects that the child makes are as useful as those made by the carpenter; but, unlike the work of the carpenter,
the value of the child' swork does not exist in them, but in the child that made them."

Because of this misunderstanding, Salomon started each course at N&é&s by telling the participants
that they could teach in accordance with the system without using a single N&&s model or they
could, on the contrary, davishly follow the modd series in ther instruction while knowing
absolutely nothing about the system.™ For the same reasons, Salomon was anxious to change the
modd series at frequent intervals.

The exercises, then, form the foundation for the models, and not the models for the exercises. The models are but
expressions of the principles, and in themsalves are not handicrafts, and we shall do well if we can abstract the
models in thought, and regard the series merely asalist of exercises.



Salomon’s influence

At the age of 25 Salomon wrote his first magazine articles on handicrafts. the subject was the
programme for the vocational schools and the handicrafts training college at N&&s. Between 1876
and 1884, he published a series of small books called Slojdskolan och Folkskolan 1-V [Handicrafts
School and Primary Schooal, 1-V]. Some of them were trandated into English, German and French.
He described what had taken place earlier in manud skill training, and published his interpretation
of the ideas he found in books written by Comenius, Rousseau, Pestalozzi, Frobdl and others. He
described his first attempts at creating educational doyd and emphasized that physica [abour was
an important means of educating in schools.

In the following books, Om sléjden sasom uppfostringsmedel [Woodworking as an
Educational Method] (1884) and Der SI6jd im Dienste der Schule [Woodwork in the Service of
the School] (Berlin, 1886), Salomon developed his message on formative education.

The most widely known books by Salomon are Handbok i pedagogisk snickerslojd
[Handbook on Educational Woodwork] (1890) and The Theory of Educational Sloyd (1891).
Both have been trandated into other languages. Together they give a complete picture of Swedish
educationa handicrafts at their peak, the golden decades of manual training in school.

From a socid point of view, if we could get rid of the antagonism between different classes of the community and
bring about mutual understanding between them, it is absolutely necessary that each should respect and appreciate the
work of the other; and that everybody aike should understand that al work, mental or manual, confers dignity on al
who engage intelligently and properly therein. All work, rightly so called, is good, honourable and valuable.

Sloyd, then, belongs to formative education. It is an instrument whose sole use is the devel opment
of the menta, mora and physica strength of the child.

We cannot, however, provide training in habits of respect and love of labour, of attention,
order and the like, without at the same time giving a knowledge of, and a dexterity in, the use of
tools, but thisis accidental rather than essentidl.

Handicrafts, properly taught, will be found to supply an educationa value not furnished by
the subjects usually taught in schools, and in that sense we regard its introduction as necessary.™ It
belongs purdly to general education, and should find its place in the secondary and eementary
schools of the land. It is equally good and useful for everybody.”” A method might be compared to
a sequence of harmonies, of which the consonance with redlity must congtantly be tested by the
tuning fork of experience™

To teach for life and not for school means that qudities vauable in life and not only in
school are thoroughly learned.”*

The 1890s were the most cregtive and productive years in Salomon’slife. He published two
sdlections of speeches, Tankar om sl6jd, uppfostran och l&ararebildning [Thoughts about
Woodwork, Education and Teacher Training] (1893) and Tal och foredrag [Speeches and
Lectures] (1899). Neither of them has ever been trandated into other languages.

This genera lack of trandation may be the origin of negative criticisms. Salomon published
his best and most penetrating articles in his own monthly paper, Sl6jdundervisningsblad fran Naas
[Né&s Woodwork Instruction Sheet] (1885-1902). Later on, he made a sdection of articles in
Pedagogiska fragor [Educationa Questions] (1905), but most of these articles were inaccessible to
readers abroad. Despite these facts, the educational doyd system was introduced or described in
many countries and in different languages, while the underlying ideas and explanations were not
available to readers outside Sweden.

August Abrahamson and his nephew Otto Salomon worked very conscientioudy and
energeticaly to spread the N&&s system of handicrafts to other countries. Abrahamson had the
money required and the internationa contacts with his colleagues and friends—businessmen and



Jews. Both of them could spesk and write in German, English and French; both travelled abroad
for one or two months every year—either working or on vacation.

The training college a Na&s was founded in 1875. Three years later Abrahamson and
Salomon began to send model series made at N&és to Germany, Switzerland and Brazil, and some
years laer to the United Kingdom and the United States. Supported by Swedish embassies in
amost every European country, they invited civil servants from education authorities, politicians,
professors and teachers to vist N&&s or to attend a course there. At the great world exhibitions
N&é&s had a showcase of its own: Philadephiain 1876; Parisin 1878; Chicago in 1893; Paris again
in 1900; . Louis in 1904. Models, pictures and drawings from N&&s were shown at yet other
internationa exhibitions: in Greece, Chile, Algeriaand so on.

Invitations were accepted. Officia delegations arrived at Nads and were received in amost
hospitable way: from Germany in 1880; France in 1882; Belgium in 1883; Russain 1884; Chilein
1885; Italy in 1887; Japan in 1888; and from Argentina, Brazil, Bulgaria, Croatia, Hungary, Ireland,
Romania, South Africa, Spain and Uruguay in the 1890s. These officia delegations were followed
by vigits from teachers. Very often, interested teachers attended courses without preliminary officia
contacts. In this way about forty nations had been represented at Néas by 1907, the year Salomon
died.

Some of the course participants became so interested in educational doyd that they
trandated the main principles into their own languages and published articles or books written by
Salomon. Others were asked or persuaded by Salomon to do trandations for him. In some cases,
Salomon arranged for the texts to be composed—in Sweden or abroad—and paid for the printing.
A lot of the foreigners became devoted followers of Salomon, lecturing and writing articles on
educationa handicrafts in their own countries and, of course, they introduced such ingtruction in
their schools.

Salomon maintained an enormous correspondence, with many thousands of |etters going to
and coming from interested persons on al continents. The influence of Salomon and educationa
handicrafts manifested itself in many European countries, especialy the United Kingdom, aswell as
in North and South America, wheress teachers in Germany, France and Denmark had their own
variants of manua training and were not so interested in Slomon'’ sideas and accomplishments.

Salomon criticized

Sdomon and the N&&s system were criticized in Sweden and abroad for the over-smplified design
of the models and the selection of objects to be made. It was for this reason that Salomon advised
British teachers to design models of their own that would be more common and applicable in their
own country. Russa and Germany aready had strong traditions in wood-carving that were not
influenced at dl by N&é&s.

In some countries, authorities and craftsmen objected to the danger to children of using the
tools recommended for educational handicrafts. Some British crafts teachers did not alow their
pupils to work with knives. In Romania the crafts teachers could not purchase the correct knives,
they had to order them from N&&s. The use of sandpaper drew adverse comments from many
members of school boards for hedth reasons, they considered inhaing the dust to be a hedth
hazard.

In the United States opponents asked for more draughtsmanship in handicrafts instruction.
They adso demanded a series of lessons with fewer models and more rapidity in the learning of
ills.

But mogt fateful for the educational handicrafts movement was the critique that set in
motion its decline in the United States, the United Kingdom and other countries at the turn of the
century. Professor Stanley Hall and Colond Francis Parker characterized the slojd system as
hypermethodic and tyrannic, with its rigid course of models. They and others asked for credtivity
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and training in the powers of imagination, for co-ordination between manua training and art, and
for instruction based on projects for the children.

Some conclusions

Analyzing the handicrafts taught at N&&s enables us to reach certain conclusons:
. The doyd method of educationa handicrafts required individual teaching. If we look upon
handicrafts as a formative means of education, it cannot be applied in class teaching.

The teacher must pay attention to the child's reactions, behaviour and development. The

child must be the focus of attention, and not the tools, the techniques or the products. What

is happening to the child during the work process should be the principa interest.

While Sdomon placed high demands on the teacher, who had aways to focus on the

behaviour and development of the child, he was, a the same time, optimistic and

encouraging. One of hisamswas to strengthen the self-confidence of teachers.

Many of Salomon’s ideas were very common in the nineteenth century, for example the

theory of formative education. But Salomon put hisideas in a structure of his own and gave

them complex new ingredients. He and other handicrafts teachers turned rough labour into

a means of formative education. He transformed educationd ideas into working

ingtructions.

In the 1880s, manud training was introduced in eementary schools (and even in secondary
schools) in the United States, the United Kingdom, Germany and in other countries that were
among the firg to be industridized. Pioneer countries with compulsory manud training in schools
were Finland (1866) and France (1882). Over a period of two decades, from 1885 to 1905,
Swedish educationa handicrafts were very influentid al over the world. But when Salomon died in
1907 manua training in school was dready being influenced by new idess. Nevertheless, his name
and theories are remembered in countries like the United States, Japan, Germany and the United
Kingdom. Thus, it could be said that an international Salomon heritage does exis.

In Sweden the Stuation developed in its own peculiar way. At the N&as training college
another 5,000 to 7,000 teachers received ingtruction until 1966, when the activity was transferred
to Linkoping. But Sdomon was forgotten. His name and ideas are now hardly ever mentioned in
thetraining of crafts teachers. However, it is perhaps possible to note a change that has taken place
sgnce 1990; interest in SAomon is now increasing. Swedish handicrafts and Swedish e ementary
schools owe him alot!

Otto Salomon aready realized what was going to happen. In 1903 he wrote the following
about the N&&s system of educational handicrafts:

| see such a system as a casting mould—necessary during the process of cagting, but that ought to be thrown away and
dismantled when the work-of-art has been cagt. | believe that the so-called * N&&s-system’ has had its day; it liesin the
pagt, not in the present, ill less in the future. While most of the principles have become so universd that they are
stated to be sdf-evident, even by persons who certainly would not like to promote anything that comes out of Né&&s,
thereis no further need for a*Na&&s-system’ in the domain of manud training.

May it die and may it rest in peace! | will not be found among the mourners. | have long ago lost my belief
in systems within the Art of Education, and believe now only in personditia%
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